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thus accept the risk of stigmatization. We developed an intervention that focuses on
the class as a whole, expecting that individual participation should increase in line
with class cohesion. We present the intervention and its theoretical foundation — Iin

particular an elaborated four facets model of cohesion. We report first results from an Stefanie van Ophuysen, Soph|e Michalke & Sina Schiirer

Intervention study with 1065 students showing only small numerical changes in

cohesion in both conirol and experimental group. We discuss possie expianatins - Promoting Cohesion in (Inclusive) German Primary School Classes
First Results of an Intervention Study
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